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ABSTRACT * ' .
S .This article principally summarizes: (1) highlights.
‘of someé of the "work in progress,® or developments taking place, in
English programs in community colleges, (2) some of the reasons why
changes are likely to continue to take place in community college
] English programs, and (3) 2 proposal for a "mosaic pattern® that
could provide a relatif®ly different future réle for English programs
in community colleges.tHistorically, the lower division English
courses in universitied’and senior colleges have been patt-rned so as
to form a required two-academic-year, general-education sequence. ,
Numerous reasons can-be cited for the recent, current,‘aﬁd‘probahle
future flux and uncertainty about the direction of community college
English. .Universi%y. and senior college English faculties have been
-caught up in the general redefinition of the purposes of higher
v education and in the changes being effected in collegiate curricular
patterns ‘during the past few years. .Another reason for the flux is
the academic recognition and respectability being accorded the
- various media systems and symbol systems used by contemporary )
wﬂxmuwmmmWWAmetiq& Essential mosaic patterns for the English programs could
B consist ¢ f%ﬁéhfg&%gwing elements: (1) The program could be titled
someéthing like "Américan:Symbolic Culture"; (2) A mosaic pattern
should include a.sglectioﬁfgﬁﬂboggse moduies which would support' the:
varied backgrounds of students;‘(3?‘The~p:ggram should allow a )
maximum of elective choice for the student; (#)—The_program should
provide a means for a student's writing proficiency to be—certified;

and (5) The program shouid ovide flexible timing arrangements. ”
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by William C. Strasser, President
Montgomery Community College, Maryland

"English programs in commurnity colleges may be in a state of chaos or

D 071647

" anarchy--who knows where they are. going or when they will get there?"

-
L
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In the vein of contemporary collegiate rhetoric, the.above quocation
erpresses as a ‘major theme the need for relevance and restructuring of one of

the cufricule; patterns in higher education. Envirommental studies, Black- .

N
¢ ™

and Chlcano-orlented progzamns, women s 11beratlon 1ssues,ﬁstudent political-

action interests, extermal de§§ee nd open university prognam8e~a11 of these
and many others have brought about ¥ intellectual ferment ;nlhigher education
0 . - LR ’ . &

and a wider latitude of academic choice for students, with concomitant

-
-

repatterning of .many academic disciplines. . ¢ . RN

El
-
. > —

And, someiiimes, the rhetoric and* changes affectlng one academlc dlsclpllne
‘have: been~accompanLed, serend pltoley, by an 1ntellec;_ual ricochet that has

» . N ™

prompted other academlc dlSClpllneS to re-examine thelr own traditional roles

=

h L]

130 Olb " -

and approacheSeld the "new climate".of higher educatign=in the nineteen

- -

seventiés. Obsolescefice, displacement, and uncertainty about, the present as
LN . N ~ N A -
R <« ‘ ’ Y
‘werl as the future can’'be strong motivatons for change in the American . S

-

Ry
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3

..
colleglate system, which has many curricular 1nterdepe1denc1es among academic
e

disc1plines and a relatlvely open. "marketplace" of ch01ce by students.
‘5:,

-
>

Onc of the academic dlSClp11n°S tradltlonally Wlth a major role in

e TsT UNIVERSITY OF CALIF,

-~
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curricular areas occupying "center-front stage.'" But, even as a "backstage"

element in the dramatic fluxes cf the contemporary scene; the English programs

in community col]eges apparently are in flux, metamorphaSiZing in significant

ways, albeit with a share of uncertainty, professional argumentation, and

o <

agademic paranoia. -

Perhaps a fundamental serendipitous, ricochet effect obvious in English -~

programs i some community colleges is the concern expressed by a number of

English faculty that the Engli h discipline is. drifting out of its traditional
e

pattern into some new, somewhat undefined academic and intellectual framework

balfway between respectful rigidity and flnid chaos. With its heretofore\
very prominent, and presumed essential, freshnan-SOphomore role as the
eclectic transmitter and preserver of the English-American language, of the
historical forms of literature, and of the propriety of written compcsition,
the discipline of English, indeed has much to be concerned about and much
to 8352: from a redefinition of its role and patterns in higher education.

Visits to Community Colleges

* .

The exploration of the general cu;rént state of affairs in community

- icollege"Englishiprograms_was:the,basic reason for a series of visits by the

author of this article to four.community colleges during- the summer of 1972,

[

The visits weéreé intended to make it possible. for the author to discuss the

teaching of English in these commumnity colleges and to consider possible

future directions for English programs in community colleges. The community )

.

colleges visited had been in operation for varying leugths of time (between

.
" v
® L4 .
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about 2 and 22 years), were located in various western states (Arizona,
- . X -

s California, and Washington).,—and were-of varying size in terms of ‘student

enrollmengs-(ébout 3,000 to 10,000--1a;ge enough for varied codisk offerings

in English and for a fair iange in student heterogeneity). The colleges o,

f " -

visited are: Diablo Valley College, Pleasant Hill, California; Golden West

College, Huntington Beach, California; Pima College, Tucson, Arizcnaj apd

Shoreline Commﬁnify College, Seattle, Washington;*

The balance of this article summa;izes (1) highlights of some of the
Yotk in'progress," or developments taking piéce, ip English programs in
these collegeé, (2) some of the reasons why changes are likely to continue .
- to take place in community college English programs, and (3) a»propé;al for : -

-~ : .
a "mosaic pattera" that could provide a relatively different future role

for English programs in community colleges.

. Historically, and probably typically, the lower division (freshman- \

sophomore) English courses in universities and senior colleges have been

A\

patterned so as to form a required two-academic~year, general=-education
: sequence, rarely if ever waived or accelerated for any student (regardless of

the student's ability), with major emphasis on written composition, grammar,
1 T
~ Ty, historical linguistics, historical forms of literature (such as American r

. ) .
literature from pre~revolutionary to modern times, orgﬁgglish literature

v

R . .. « . v . . . . <

*The author's gratitude is expressed to the following persons who were most

. helpful and cordial in making arrangements ‘for these -visits: Mr. Richard .
Worthen, English faculty, Diablo Valley College; Mr. Hayden Williams and

Miss Edith Freligh, faculty, Golden West College; Drv Rudolph Melone, Vice~

president, Dr. James Lowell, Director of Curriculum Development, and Mr. Otis

Bronson, English faculty, Pima College; and Dr. Richard White, Pfesident; and

Mr. Wayne McGuire, Humanities Division Chairman and English faculty, Shoreline

) Commnity College. The cpinions and conclusions in this article do not

necessarily reflect those of the persons visited, but those of the author.
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from the Anglq-Saxon period to. the éarly 20th century, o; selected readings
from "worl&" literature in English trahslation),'and a bibliographic research
project.“ The assumption, apparently, has been that "what is good for the
baccalaureate student majoring in. the discipline‘of English is good, indeed
a sine gua ron, for all studepts, regardless of background or motivaticn or

career interest." And, the community colleges, transferring many students to

v

senior colleges and universities for-completion of baccalaureate studies,

have tended inwthe,past to replicate this type of pattern, with some minor

- N ‘ , M-’\ . -3 ’L
mutations. The community college has been a kind of "follcw-the-leader"‘

captive, caught in the stereotypic and monolithic Lockstep of the large and

-omnipresent senior institutions.
L *

But, now, things are chénging--the’agaﬁemic "og-jam" is breaking up,
and English prograﬁs'in community colleges are breaking free of the university -

. A :
dam! Why? What has caused the break, and what is happening as a consequence?

' . Why The Flux? ‘

<
»

Numerous reasons can bé cited for 'the recent, curfent, and pré%able
future flux and uncertainty about 'where community colleg: Englisﬁ‘is going."
Uniyersity and senior‘gollege gaglish facultiés have been caﬁght up inthe -
general redefiniti&n of the purposes of higher ed&cation and in the changes
being effected ;q coliegiate curfiCular batterns during the past few years-=
English faculties, Eoo,_haye been rethinking and redefining. General education
requirements of’tﬁese sénior iqstitutions are changing, and' the requifements

-

for English courses as well as the patterns of English courses are changing

also. -Senior institutions are begirning in a number of states to accept for

L%
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transfer credit whatever reasonably-conceived general education pattern
(including English courses) is developed by a community college.. The
intellectual integrity and the professional competence of the community college

is thus recognized, as it should be. The three-year baccalaureate degree,
- P
<
the external degree, ‘the university without walls, the open university, credit
by examination, advanced placement, course waiver,'free-elective degree

preograms, cc irSe credit for advanced high school courses, and various self-

. .
instructional media and‘formats--all of these academicoapproaches,,and others
now. being-explored or implemented at"the -collegiate ‘level, have caused or are

causing a'more "open" frame of academlc reference for both community colleges

and senlor institutions. . ~ -

fﬁrEPer, the prospects: for a sloWing dcwn in rates of growth, or a
1eveling‘off of enrollments in senior'colleges and universities has tended to
make these institutione mote .aware of the need to respond equitably to
ocommUnity college transfer students. TFewer upper~division students in the

future seem.to'imply greater competition between senior institutions, and

probably a greater openness to community college transfer students. .

Accompanying the current general "slow down" in the Amerlcan economy -

and the alleged "oversupply" of Ph.D.'s in various dlscipllnes, the tendency

- <

‘for univer31t1es to produce "English doctorates" has slackened ‘greatly.

Consequently, community colleges have been .able to select new faculty who have
) .

highly varied backgrounds (in terms both- of academic teaching preparation and

of relevant practical experience in applied areas such as writing, lecturing,

and teaching) rather than, as in the past, persons whose backgrounds are
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primarily Ph.D. in or1entatlon, W1th emphasis in the tradltlonal un1vers1ty
graduate syndrome of literary history and historical llngulstlcs. These new
'.community college English faculty likely bring witl. them less proclivity for
replicating in the community college the university Ph.D: course pattern

typically pursued by the student majoring in_English. -

~

Still another reason for the tendency for English programs to change ‘in
recent years is the more active participation of. college students in the
academic' 4ffairs of hlgher educatlon-~students serving.on faculty commlttees,

evaluatlng courses ‘and faculty, creating or participating in the creation of

<

new courses, ‘and demanding a contemporary responsiveness and restructuring
Te . ] .

of coursé offerings and a greater Electiye choice of courses” for students.

With a greater cholce among courses (1nclud1ng English courses) and seeklng

some contemporaneous relevance in courses selected, students ‘have created a

new academic marketplace. English courses (some previously required of all

students and therefore uaranteed a "captive" audience) have had to "compete
g P P

with," and, indeed, 1ose'students to, courses in such fields as sociology,
psychology, philosophy, drama, musiec, arté computer science, and ecology.

The economic necessity to respond to the "market conditions" of student

interest and to the "purchasing power' of the student (who backs up his

choicés w1th dollars for the college) is indeed a stimulus to the creation of

new“courses, new approaches, new interdisciplinary amalgamations, and.new .,

¢

. coalitions of faculty.

!
. 4

Yet another reason for the change in English at the community colle%e

level has been the introduction of two-year or shorter duration "career"

- t
-

progranéﬁ%or both the full-time student just "graduated from high school and

¢ . .
.
.
.
- -
.
.
p -
3
1]
.
e
2
. -
. I
.
.
.
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‘the part-time student who has been or is employed full-timé. Such: career
programs (in diverse fields like computer programmlng, nursing, mental .

health ass1stant, f1re preventlon, law enforcement, electronlc technology,

. oceanographlc technology! and recreation aide) ‘either do not allow time (amid

all the spécialized technical course work required for completion of such a

program), or do not require thé same- range or hepth of academic pursuit in

English as do baccalauredte programs in the general liberal arts and

sciences’. Hence, new and different dourses in English or different numbers -

£

of required course credits in English have been established for "career

oriented" students in the community colleges

Y ’ -
~ 7 . -~
-
)

A concluding reason for the flux in Engllsh programs in communlty colleges

is the academlc recognitlon and respectablllty being accorded ‘the various media

systems and symbol systems used by contemporary Americans. Such popular and
petvasive media as motion pictures, television, still photography, various
- . * . . :

,
musical modes (such as electronically .generated tones and the‘compqgitions of
. - R . .
—

the "moog -synthesizer"), dance forms, participatory drama, encounter ,groups,
the mathematical symbcllsm of computers and philosophy and the natural .

sciences, abstract and representation forms of art in sculpture and two~

-

dimensioﬁal drawings-~all of these have forced language into new dimensions

and symbols, with many ramifications for expression, connotation, morphology,

and cultural 1mpact. " These new symbol systems have been recognized 1ncreas1ngly

as worthy of academic pursult because they, as well as. the trad1tlonal forms of

~.

written English, serve as expressers‘and interpreters of contemporary and -

traditional life, These symbols express mew cultural contexts, new communica-

tion and language systems, each having potential impact on English programs,

their conteat and their role in higher education, s
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With all of these varied .new threads of change being woven into ‘the

&

texture and curricular fabric of higher educatioﬁ, it is probably ine\&sable
that "traditional" English prograns are in flux. .But the flux includes some

interestlng and refreshing results, and “some heightened concern about what

"new pattern should emerge for English in‘communi:y coll@ges.
. & 5
Case Study Notes

.-
~
3 . ~

.1 . s R .
The four community colleges visited by the author and mentioned'above
provide some case-study notes on this topic. Their English programs manifest

both a commonality of concern for the present uncggtain state of the disci-

pline and a number of probings in new directions and into new dimensions.

-~

) Some Engllah faculty in these colleges wonder whether eventually the

“« N

requirement for Engllsh courses as chh (both composition and -literature

¢

courses) will b anandoned as an anachronlsm and the English. program perhaps

be frestructured 1w a totally elective framework!

. - ’ b

2 .

What is happening in these four‘community zolleges can be summarized
generally under five major headings, each heading~rela€ed‘tc an assumption 4
that has tended to underlle the baslc traditional patterns of English in
comm:nlty colleges -and perhapsoln hlgher educatlon. _The fiVe ma jor assumptions

) fundamahtally beip%/challenged by some or all of these comminity>colleges are!
- . l.ﬁ That'students flave not acquired sufficient co@pecency in wrltten

composition for purpégascbf~c01 ege study. . e

e~ 3

2. That the writing incompeténce of enteriqg freshman college students

can or should be judged on an .a priori basis for- purposes of &etermininé
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| ; .
i whether some students shouyld be placed if a "remedial” type of English *

composition course rathér “hanlin the '*egula*" EnglLsh course..

%
: .

I 3. That a prescrlbed, specific set of English composition and llterature

courses should Be unlformly regulred for student ellglblllty for graduation
l
‘ -
From degree and/or certlflcate currchla. N

¢
~

4. That the study of literature is necessarily, ‘telatix ely excluslvely,

and desirably related to an hlstorlcal approach to .generic forms, with -

- ¢ - -

subdividions by_nationality.groupings such as American literaturE, English

'Y

" ) literature, and "world" literatute., P
r o

. - 5, That most or all students, like Procrustes, should be stretched to

- fit the "bed"” of a flxed schedule of" classes and a unlform academlc calendar

-

c\ e "

\

for the study of Engllsh.

. \ K

N Witﬁ'reference to assumpt;ou 1, above, regarding student competency in «,

LI * -

‘written composition; Several of the colleges visited were offering or .,

J'
o ¢ . . . !
) discussing an approach that ﬁakes it possible for students to waive or

.
.

[

bypass enrollment in the usual réequired freshman Engllsh cpurse in composi-

N
o

tion. Such a wa1V1ng at one college is on the basis of a score on a

pre-college examination and recognlzes that some students are sufficiently

skllled 1n°compos1tlon and mechanics of .English to advance to other courses

»

in English or to take courses in other disciplines of interest to them,. In

LY A}

one ifstance, at Snorellne Community College, students not only can qualify
for a waiver of the first required English course, but, in the future, may be

able to receive credit for the course, based on an examination given-to the

student. Such an approach recognizes the diffeiehtial composition

N e

Q *
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competencies of students, does not ""penalize" them by requirrng them to repeat
.the study of much of what they already know, and opens the,way .for t ‘e student
to accelerate bis college studies oxr to apply his’ compositmon competencies in .
L4 . o g P

advanced courses such as creative- writing, journalism, or linguistics, (It
would be just as logical, it would seem, also to.give advanged college English
{?x
" credit for equivalent successful English studies previously completed by a .

. N . -

: student in advanced courses. taken in high schdol.) If one of tHe goals of the

N
% —
s AJ

English program.is to certify or to rea wognize competence in composition, then

" the competent student ought to be able to avoid-"reqinventing the wheel, and

to find open academic &venues through which to apply his talents in new .

- L
) endeavors. Conversely, students ho want or need assistance in deve10ping
. . N
their competence’ in-written composition and’ related skflls in reading should
E 1
: Ny Y /-

bé able to ohtainvsuch assistance~~and they can at most of the colleges
¢ :

visited, through some English courses, for academic credit (there being no "
9 * . , - .
stigma on the course to the effect tvhat it is not sufficiently "respectable"

':* ¢ N .
to entitle a student to credit). The colleges offer such courses as develo%~

mental and 3peed reading, writing 2nd composition, laboratories or workshops,

and reading-listening-speaking-writing courses for foreign students. Academic

grades used in English,. too, are reflecting in some of these colleges a _(

o

concept of positive encouragement of a student's development of.wr&ting
' competenciés, throughﬁuse of passing grades (such as A, B, C, or P) and.the
: . .
use of "in;process” grades (such as W, for withdrawn, or I, for incomplete)
. rather than grades.denoting'failure (such as F or E). The st;dent is thus

R S . . . .
encouraged to attain a satisfactory level of mastery rather than to perceive
{ - N - N .




Q

-

. . .
writing competence . -college studies. In general terms, the Diablo

- . " = 1lem : °

-

[

o
- . .

himself as a fallure or an inadequate person, assumlng his goal actually iy e
l *‘ ¥
- —) 4
to atta1n a competent level of performance, even though such a level may take

him longer to attain than some- other students. L .

1 . -
[ ', ¢ -
With ;éferenbe.to-assumption 2, above, regarding a priori screening and

-~ ]

g judgments of student incompetence in written composition, the Diablo Valley -

College is taking a‘positive approach that euSpend; 4 priod judgment regarding
competence, avoids sorcing out and “tracking" students into several different
courses for the initial required offering in English, and-recognizeg the .
followrng consideration;: (1) students can develop competence in conpositlon'
while studying and maturing during the'time they are enrolled in the English
course, (2) students should be encouraged, to progress at their own rate and

. should be given assistance if needed, and (3) studeats who dcemonstrate . .

proficienéy should be certified asyhaving developed a satisfactory level of

- . N

N

N .

. approach is to require one particular freshman Engllsh course for all regular .-

-

students, to enroll all such students in the course regardle is 6L previous

academic background o¥ proficiency in writing, to give credit and a grade o,
' A}

-

for the course to each student on the basis of his 1ntellectual achlevement

relative to the substance of the_course (regardless of writing competency),

. A
and separately to certify each ‘student in the.course for satisfactory writing

proficiency if’nis ér her level of writing competence warrints suzh apprdbal:

No grade for writing proficieuncy is given~--merely a s§nbol indicating

satisfactory proficiency, which is recorded'on.the student's transcript. -

~ - 4 ' -

Such certification is necessary for graduation from the'college. Students

* v

’
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- competence still is Judged important as a criterion f6r'a~deg?ee'or
cfrom progrqssing throﬁgh other courses for which he qualifies, or as a means

him:on an a priori basis. In- an "open door, comprehensive community college,

e T characteristicﬂgf,traditional callegiate, lower-divzszon English programs N
and’ perhaps the assumption likely undergoing the most extenszve challenge by *

- and in community colleges. In none- of the colleges visited:were specific,

o!?‘.
AL

&,

S12

-x . : - o

Y B -

not demenstrating adequate wrfting competence by the time -they complete the

3

required English course may achieve certification subsequently through work .

USRS s : e

with an 1nd1vzdual member of the English faculty, through work‘in one of *

o

several composition courses offered by the English faculty, through

-

independent;study, or .through submission of samples of written-work he

completedlih other courses (such as soc1010gy, sc1ence, psychology, -

-

history), which work 1s,evaluated by a special committee of the. English ﬂ ~~ L F-

[

faculty.. Meanwhile, the student,may proceed to enro’l in various courses : -

r

10

hw

while developing hlS writing skills. Thus, whibe;satisfactory_Writing,
» . . . i L

certificate, the lick of it is not used as a means of preventing the’ student:-

R . F o~ 3
.

RN . ,.Q \T“
of -lowering his academic grade-point average, or as a means of stigmatiZLng

- ~[ . temy

-~

- these cogsiderations are 1mportant because of the very diverse range of-.

students the: college enrolls. - )

>

*

?

L

The third assumption listed above, relative to the prescription of a
P _ _
specific set of English composition and literature courses uniformlJ,#equired

‘of students for ,8raduation, heretofore has robably‘ﬁeen’theﬂassumption most '

’

prescribed courses required in €n 118h for more than the ‘equivalent of one . i

2

academic year (as’ compared to the prev1ous tradition of two academic years
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In all of these colleges, the.requirement was for no more than -

for English).

the equivalent of one academic year, and, in most instances,vthe English —
’ requirement could be reduced tec the aquivalent of one semester for degree

3

- eligibility, either~byAacademic“waiver because of~high pre-college test

scores achieved by students or by v1rtue of the faculty-percelveo lack of

need for more than the equivalent of oné sémestér of Engllsh for some degree

e

programs of~the college., Addltlonally, many of the career-orlented . . -
certlflcate“ prograd% (1.e., sequences of courses of Less than two~years
X . W"‘M
.3\::}‘ — <~duratlon 1n such dpp118d f1elds as the eng1neer1ng technologles and health
. o sc1ences) dlé not require a’ course in English per se, but 1nstead suggested
- ﬁ \
the ‘opticn of- an elective Englisk or humanities course. All of the colleges

o ’ visitediby the author. hadvﬂeyeioped a W1de range of electlve offerlngs in
) TS

‘o @f S e - . p , B
Engllsh, covergnggsuch area%kas Journallsm, creative wr1t1ng, Tliterature ,

p . Q-'

«gﬁbm&b (by generic form such ‘as the~sgo§fostor§2 or generlc form by perlod of time

<«

_
Beowulfﬂto‘gl—k,_Snew);‘i ndependent ‘study, and. interdisciplinary .combinations
_,_—~—**“"’T_——2;;;h as Man's Search for Himself Through the Arts). But these courses were

geuerally concegyed'of as .a.few-of the.maﬁy courses a~student could select

- I

from 'in the broad field of the humanities,- rather than as SPECIflcally

- required- courses whlch wereya part of. the general educatlon requlrement for
. . //\ 4
all regular,students. In terms of these English electives, none of ths

[
- colleges visited offered "honors" courses in English exclusively fof "bright"

students who had achieved at least a specifically defined "high" grade=~point

__—«~—*'“’i'§;;;;;;,.co the exclusion of other .students. Engligh faculty in-these

oy
At ~
o
4 7 . such as tWentleth*ﬁentury Amerlcan _poetry;— or\by éthnie authors such as Black . u—"
. e
or Ch1cano wrlters,ﬂor”by traditional periods such as‘Engllsh Iiteratite from
" A - e e
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colleges seemed to think such an horors approacti would draw off and isolate
some students who might ctherwise contribute to the heterogeneous mix of

studerfts in regular classes and would tend to be somewhat unfdirly and
arbitrarily~discriminatoiy and undemocratic. Thus, the traditional,

university-oriented, preséribed~fequirement of two academic years of English

% >

courses has been abandoned by .these four community colleges.

-

"

e - The fourth assumption, above, regarding the cencept that the study of

’ llterature is necessarlly, relatively exclusavely, an& desirably related to

°

an hlstoxical approach to generic forms, Wlth subd1v1slons by natlonallty

groups, had ‘also been modified, in. maJor ways by the colleges visited. ~{This

concept Eﬁ an. assumption tled to the idea that what is good for the under-
5 Sn,g *
graduate.English maJor who may ultimately become a Ph.D. in _English’ is also

»

good, desirable;“and necessary for the generai education of :all Students.,

;

. Such an assumption is no longer reasénable -if one considers»the variety .of

literature courses now thriving, on an elective basis, in thése four community

colleges. As mentioned in the preceding paragraph, literatur? courses have

been generated in these community colleges to include very diuerse literature,

) i

natlonality of authors, periods of time, and thematic content. A brief

i

0

’ . B 1listing of some’ of these courses i language and literature, 1nc1ud1ng some
which recognize new artistic media such as the m¢ ion picture £ilm, will
indicate the breadth and depth now avallable at these “four colleges' Nature
of Literature, The Nature of Language, "The Short Story, therature and Values,

. . . e -
Afro-Amerlcan Literature, Introduction ‘to Mex1can-Amer1can therature, Whrld

Mythology, Women in Literzture, oreative Writing, Communicatlon in Amerlfan

Culture, Arts and Ideas, Magazlne_Article Writing; Contemporary Fllm, Spe01a1
X
‘ Studies in Humanlties and Literature,.The History and Literature of the =~ '

(
- N ~ -

R
; |
14 * !
H by ‘ - .
.
‘

(e 1Y
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United States, Newspape: Writing -and Reporting, Oriental Literature in

IS

Translation, European Masterpieces, The Craft. of Poetry, and Tmaginative

5

T . Writing, Thus, both the student's interest in a variety of topics and the -

faculty member's varied interest in teaching in many specia..ized fields -of
inquiry are .expressed- in--contemporary terms, in the context of a broader base

of elective general education for a varied community college student body.

- .
“

Flnally, the fifth assumptlon stated above, related to the Procrustean
Pt

‘"bed" of a flxed schedule of classes and a unlform académic calendar @g; the

study of Engllsh ~is flndlng a challenge in severalﬂpf the practice ~and

(

/ -

: ¥ experlments of the four colleges visited. Arrlxed schedule(gri%@zzifs, with |
T aest, v

the assumptlon that studénts should attend the same c1ass taught by the

Te—
-~ T

same instructor for an entire semester, is being’ slgnlflcanrly modified at
. Pima College, where, for several years, the college's two reQuired,anlish

courses have been patterped on a "unitized" plan that enables students to
se en p : itized" p .

Po——

complete one unit ‘(or module) of study within a Semester course, then to

. register for another “and dlfferent unlt of*that course taught -by.the same or
a different English professor, and then, after completing the second unit, to
register for,st111,another-unit~of-that»same~course"taught‘B?*stiII'Eﬁotﬁer"ﬂ
‘English professor. Or, if the student wishes to, or must, he can "stopfA
after completing one uvnit and '"start" again‘several months or semesters
’later, oicking up where he left off without having to rebeat the uqit'(or,
the partiéular'ﬁart of tﬁe course) he already had: confpleted. Further, the

“ \

student also has the option of selecting only several (four or five, for

example) unit’s within the eight or nine units offered as a part of the

*

15 -

ot
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“a . course~~he has options of 'varied parts as well as options of timing and
instructors. Such an approach enables students to be selectlve W1th1n a

course, dependent -upon their part1cu1ar career or transfer goals and interests.

N -

Such an approach aiso allows for a kind of continuous éhort-term registration,
a modularity ofAcnurse‘coﬁEEﬁE:—Eﬁd—aﬂhunit{éing" of the academic calendar.

g . Special talents and interests of faculty can be capitalized on throughti such
:‘“‘,J oo . [ '
an approach inasmuch as faculty can "specialize" in teaching some units.and -

need not be specialists in all units included in the course; or part-time .

facult& with particular talents or related background can be apprinted to
% '
teach only certain units rather than to6 teach all units or an entire course.

At Golden West College, one'of the basic courses'in grammar and composition -
¢ . - kI
is organlzed within a. sémester calendar, in two n1ne~week modules, and
s

| S . students -can register for one module of the course mpiet it, and take
) toe ‘TMNWNTTWNNMNMEEZ%EEXt odule immediately thereafter or at an appropriate n1ne-week o
interval subsequen\ly. -One~modile of the course is taught in major part

,?‘%ﬁ

through an aud1o-tutor1al“laboratory, with some _computer-assisted instruction

also, allowlng students self~-pacing forotheir owm learning‘during the nine; -

SR

—— : - —~weeksy With tutorial support from English instructlonal laboratory aides

. -

employed by the .college. (Paraprofesslonal a1des,,student aides,,and student -
tutors also were used relatively e#tensively in many of the English courses

; . taught at three of the colleges visited.) Thus, the "lock=step" class
schedule and academlc calendar are yleldlng to more indlviduallzed

- ’ . self-paclng, and diverslfled course, oflerlngs in English.
- Where To Now?

Where is all of this flux in patterns of English leading? What kind

€ .
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Y

= L7 ~- .
>

of framework-jigfgg,cregteg/t;’tie down. some of the loose ends and to give

some new colierence to English programs”in community colleges?

-
-

First, where is all of this leadlng, or, perhaps, rephrased what is

emerglng from the flux? 'Five outcomes are dlscernlble. e

*. There is..in-English programs an acadenic acceptance of the

7
heterogeneity characterlstlc of the student body of communlty colleges~=

.

1nc1ud1ng the well-motivated student ‘thé student Who is uncertain about his
\

goals, the brlght student, the poor aphlever, the young student, ‘the older
o

_student; the native American student, and the foreign student.

@ <

° English pregrams are providing a choice for students réthet
than a uniform’ course prescription assbciated,historically—with“the required

two-year format-of lower-d i‘ision‘general education.

Considerable.giye:sity, including interdisciplinary approaches,

is beihg developed in English programs,-with attention to~coﬁtemporapy

" on

cultural interest and contexts.

_:p_Elégibility_ofetimewﬁor—student*iearnlng--through self-paclng

“instructional ‘and learning materials, non-punitive grading ‘systems, audio=-

-

tutorial labératories, small moduldr units of instruction, flexiple'

registration and scheduling, and small modular calendar units within the

longer academic calendar=--ig being attempted to encourage and to. support

o

student learning in English programs.

*

» A redefinition of the role of English in the community college
curriculum is evolving, probably placing Englishrmore directly in the

context of pluralistic cultural humanism instead of in its more traditional

”ébntéxt of historical English literary and language scholarship.

17 -
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Mosaic Pattérns

Given these apparent outcomes, what kind of -curriculum framework can
be structured to give a frame of reference and perhaps some improved
coherence to the future development of English programs in community colleges?

One such framework that céuld be proposed might be called "mosaic patterns,"

‘>

and could draw upon a number of the promising developments mentioned ‘in the n
) . ) s
paragraphs above. Essentially, mosaic patterns for the "English' program

could consist of the following elements:

1.. The program, or area of sthdy, could, perhaps more appropriately,
be titléd something like “American Symboiic Culture," instead of "English,"

= o in recognition of the réfocusing and broadening of the program as -evidenced

.

in a number of existing community colleges. The study and use of the variety

of symbol systems characterizing language and literature in American culture -

could then be ‘the focus of the new’"Englishﬁ proérams.

-
i

. 2. A "mosg;c?Aggﬁgéggﬁﬁghiéh,isﬂgéqerallyudeﬁiqed:here~asman appro=’

priate selection of relatively smallacounée\mOQules, varying in particulars,
in number, and in range of variety, to provide a relatively non-prescriptive,

®

non-uniform set of educationally broadening experiences for the student).

.

should be designed for inclusion in the program of a college in order to
recognize and Eupéort the .curiosity and varied backgrounds repieéented in
the heterogeneous ";tudeqt mix" enrolled in community college p;ograms,
including "fo;eign" students who are nct proficient in the "American"

language. .
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3. The program should allow a‘maxiéum of e}ective choice for the
student, within a broadl? piescriptive course frameWOrk that emphasizes
literature (in a broadly defined con \temporary and hlstorlcai, cultural

. context) and Amerlcan language (in a broadly defined sense of varied and
coherent symbolic communiéations systems). 1In this conﬁection, mosaic

/ . courses should not be established primarily to serve the poténtial "English"

Ph.D. majof, sut-should make it possible for such students, who are

relétiveiy few in number, to elect to take courses’ related to such university

concepts-of specialization, -

#

e Raaud
.

3

The program should. provide, if the particular college's academic-

< - ~
+ ) .

‘os PRI - . { ’
degree or certificate -eligibility standards- require, a means for a student's

T

writing broficiencyAto be certified or acknoqlédggd astsatiéfactoryjfbut
generally in terms of a developmental outcome of college study rather than

- 3 3 - N
as a punitive "in-put" barrier or requirement for course enrollment at the

college. :

5. The instructional and learning approaches used in the mosaic program

-

should provide flexible timing arrangements and a maximum of self-pacing and
]
self-express.on modes, including credit by examination, course équivalency

waivef,.college credit for advanced equiﬁalency, college credit for

-

advanced equivalent study previously completed by the student in high school

.

or other colleges, audio-visugl self-pacing tutorial légaxatofies, field

work in the community, modular -scheduling of modular courses, non-punitive

4 -~

grading (or, non-punitive evaluation of student.progress), course registra-

A

tion procedures that allow students to register for :smaller' increments of

-
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-

course work (perhaps courses the equivalent of about one-semester‘hour of
zacademio credit per mosaic course module) than the typical semester or '
QuArter academic-calendar system presently permits, sufficiently specific

i written learning objectives for each course (such objectives to be distributed . L

[

at the beginning of the course to each student enrolled in the c¢ourse) to

enable the student to understand initially what the goals and.resources of

, -

- the course are and what performance outcomes will be expected of /the

LY

B student enrolled in the course. - . - . . :

If combined w1th a self-pacing learnlng approach (eqg., credit by

. e

examination, review and multi-media materlals, 'open'' learning laboratories)

. and a grading' system that records. "successes" or 1ncompletes (ratuer than

®

: "fallures"), then, the mosaic pattern can. afford the student a supportive . .

) climate in which’ he can linger or accelerdte in his studies, "stop in" or
_— Q

"stop 'out,"” and receive--remedial assistance4~regardless of the number of

academic credit’units,ﬁor,which the student mdy be registered at a particular .

‘time.

-

' . ¢ .

Generally, the mosaic pattern of "American Symbolic Culture" courses

s. -

offered by a community college in the framework described above could be

. subd1V1ded\1nto four' clusters of substantive content, ‘two ”clusters" C,
. N

5 .
(reading and written composition) being_strictly service and elective in

'\ - .
nature (but offered for\academic credit) for those students who wish to elect
. f such courses. Two other "cldsters" (literature and American language) could

be required areas of study, W1th\\\relatively broad range of elective chcice

EKT i T \
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required for each student within each of these two categories. Perhaps,

for example, a student matriculated in a degree program would be required

to elect 3 or 4 credit modules from amorng the many modular "mosaic courses

y offered under the "cluster" of literature, and an additional 2" or 3 credit .

. ‘

modules from among the many "mosaic modules offered under the ! luster

o " of American language. . Both the fields of "literature" and' "American °

v

language" seem to be the academic areas which, substantively and-historgkally,

,bave an appropriate identification with the goals and curriculum of colle-
giate general education, as well as with the functions of the faculties in
"English" (or "American Symbolic Culture"). .Therefore, being relevant to-
fulfilling the community college educational experience believed traditionally
to be desirable for students, these two "clusters" logically could represent

the academic areas prescribed for students desiring an academic degree or . ”
oL ’

certificate from a community college,

Y

"Mosaic" modules can be an approach that benefits both the student and

the faculty member, Students could choose several, ,courses from a variety of

- many courses intended to provide students with diverse~and exploratory

experience in this. branch- of the humanities, taught by a number of different

faculty. In this way; the choice of students would not be limited to only

$ N
-

one or two courses of a limited focus and faculty treatment, but could be

[
S
[3

broadened to three or four times that number, Further, faculty would be
able to specialize, for a while or continuously, in specialized aspects of
topics or materials they particularly like or are especially proficient in,

rather than being generalists continuously associated with all topics in

a

<1
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'all_coﬁrses,-regardless of whether they enjoy teaching them all. Thus, both
a potential generalist benefit for the student and a potential specialist (or

selective specialist) role for faculty would be created.

~

To illustrate what mosaic modular courses cSuld be included under each

- of the four "clusters' mentioned above, the “accompanying chart lists some
* N e . . .a’; .
suggestions intended to indicate breadth, depth, and content of various
d N >

course modules. The listings are in no way intended to be exhaustive, but

merely indicative of the nature of offeringé that could be available to
. *

students within the genergi‘pdﬁceptual framework included in this type of

°

» mosaic approach to the. "English" programs of community colleges.

. ) ) '

In what d;gectibns are community college "English" p:ogramé going? -
Certainly, it‘WOulq appear, from the information gathered through visits to
the four colleges mentioned above, in some intellectually exciting, broadly

.provocative, an¢ educationally responsiple directions. Right on!

-
’

UNIVERSITY OF CALIF.

’

LOS ANGELES
% . JAR 261373
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